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Introduction			 								In	universities,	academic	integrity	is	often	framed	in	the	context	of	plagiarism.	Avoiding	plagiarism	is	typically	taught	to	undergraduates	through	the	use	of	proper	citations.	Techniques	taught	to	assist	with	writing	research	papers,	are	problematic,	as	students	have	a	difficult	time	distinguishing	plagiarism	from	appropriately	used	and	attributed	information	(Blum,	2010,	p.	15).	Additionally,	expectations	vary	greatly	between	different	genres;	a	technique	that	may	be	acceptable	in	one	field	may	be	disallowed	or	considered	dishonest	in	another	(McBride,	2014).		A	moral	shortcoming	has	been	the	common	understanding	since	the	19th	century.	However,	most	instances	of	plagiarism	are	unintentional,	and	are	committed	as	a	result	of	a	skill	deficiency	(McCuen,	2008,	as	cited	in	Gunnarson	et	al.,	2014).		
											Though	deliberate	plagiarism	is	often	punished	more	harshly,	intentionality	is	not	a	criterion	for	committing	plagiarism.	Regardless	of	intent,	when	a	student	uses	another	author’s	work	without	acknowledging	that	use	with	an	appropriate	citation,	he	or	she	violates	principles	of	academic	integrity.			 
												By	addressing	reckless	plagiarism	as	a	skill	deficiency	rather	than	a	moral-shortcoming,	we	are	tasked	with	a	different	responsibility	as	library	professionals.	Instead	of	shaming,	scolding,	or	discouraging	through	fear	of	punishment,	we	can	promote	education	and	skill	development.	Recognizing	plagiarism	and	appropriately	using	and	attributing	information	are	paramount	to	students	
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becoming	effective	users	of	information.	As	the	role	and	responsibility	of	academic	librarians	continues	to	develop	from	gatekeeper	to	navigator	of	information,	it	becomes	increasingly	important	for	us	to	help	instruct	our	patrons	in	information	literacy.			
With	this	project,	I	have	updated	the	UNC-CH	Plagiarism	Tutorial	in	collaboration	with	the	Undergraduate	Experience	Librarian,	Jonathan	McMichael,	the	Instructional	Technology	Librarian,	Sarah	Arnold,	and	the	UNC-CH	Office	of	Student	Conduct.	The	tutorial	is	focused	on	the	principles	of	citation—what	is	plagiarism,	what	is	correct	attribution,	why	we	cite,	how	to	seek	assistance	when	needed—and	provides	resources	for	citing	correctly.	This	is	in	contrast	to	emphasizing	specific	citation	minutia.	In	a	meeting	with	a	representative	from	the	Office	of	Student	Conduct,	it	was	indicated	that	the	Office	is	more	concerned	with	addressing	reckless,	rather	than	deliberate	plagiarism,	because	instances	of	intentional	plagiarism	are	not	as	prominent	in	the	cases	reported.	Thus,	the	tutorial	emphasizes	building	the	skill	of	recognizing	and	avoiding	unintentional	or	reckless	plagiarism	and	the	importance	of	attributing	sources	accurately.	If	plagiarism	is	an	issue	with	skill	development,	rather	than	moral	deficiency,	then	a	tutorial	that	uses	methods	and	concepts	prevalent	in	pedagogical	theory	can	help	students	develop	a	better	understanding	of	plagiarism.			 
									Usability	of	the	tutorial	has	been	assessed	with	a	brief	voluntary	survey	distributed	to	graduate	students	within	the	School	of	Information	and	Library	Science,	undergraduate	students	employed	at	the	Undergraduate	Library,	and	other	
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college	graduates	known	to	the	researcher.	By	measuring	learning	impact	and	rates	of	reported	cases	of	plagiarism,	efficacy	of	the	tutorial	will	be	best	measured	at	a	later	date.	Due	to	time	constraints	for	the	Master	of	Science	in	Library	Science	project	of	the	School	of	Information	and	Library	Science	at	UNC-CH	and	the	length	of	the	degree	program,	learning	outcomes	and	the	tutorial's	potential	effect	on	instances	of	plagiarism,	which	will	be	best	represented	with	a	longitudinal	study,	have	not	been	studied.	There	are	several	metrics	by	which	to	evaluate	the	tutorial	and	demonstrate	its	value	through	improved	plagiarism	behaviors.			
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Literature	Review		
The	Plagiarism	Issue	 The	rapid	advancement	of	technology	has	affected	the	way	that	students	complete	research,	use	the	library,	and	view	information.	Concurrently,	the	role	of	librarians	changes	from	a	gatekeeper	to	an	information	guide—a	sort	of	Sherpa	to	navigate	the	vast	landscape	of	available	sources	and	how	to	use	information	effectively.	Part	of	educating	students	about	using	information	effectively	is	teaching	them	to	also	use	it	appropriately.	Libraries	have	long	filled	this	role.	This	often	takes	the	form	of	plagiarism	instruction,	which	serves	a	dual	purpose:	
1. It	is	a	method	of	informed	consent	to	academic	expectations	and	university	regulations	by	the	student,	waiving	the	liability	of	the	university	if	a	student	is	caught	plagiarizing 
2. It	is	a	forum	for	skill	acquisition.	 Many	studies	have	shown	that	some	students	have	a	poor	understanding	of	plagiarism,	to	the	point	that	they	may	ask	how	many	words	need	to	be	changed	in	a	paragraph	so	as	not	to	plagiarize	(lol,	2008;	Weber-Wulff,	2014,	p.9).	They	lack	an	understanding	of	the	concept	of	plagiarism—not	just	in	word	choice,	word	count,	or	percentage	used,	but	also	in	the	nuance	of	using	another	author's	content,	their	grammar	or	syntax,	or	their	ideas	(lol,	2008;	Weber-Wulff,	2014,	p.9).	It	is	not,		however,	just	an	insufficient	familiarity	with	appropriate	use	of	information	and	proper	citations.	A	student's	comfort	level	with	English,	coupled	with	being	a	novice	
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in	their	field,	can	cause	a	student	to	lack	confidence	in	their	ability	to	express	a	concept	(especially	juxtaposed	with	the	explanation	of	an	expert),	which	can	be	good	predictors	of	academic	integrity	issues	(Gunnarson,	2014). To	this	point,	plagiarism	tutorials	treat	students	as	“would-be	plagiarists,”	because	they	are	seen	as	the	most	flagrant	violators	(Howard,	2010).	But,	there	is	a	dichotomy	between	the	novice	and	the	expert.	The	relationship	between	skill-proficient	expert	and	skill-ignorant	novice	might	be	more	accurately	seen	as	a	form	of	initiation	into	the	in-group	of	experienced	researchers	(Blum,	2010,	p.26).	Students	are	initiated	into	scholarship	through	expectations	of	academic	integrity,	as	though	the	rules	are	unambiguous	and	obvious.	However,	we	know	that	not	to	be	the	case. Responsibilities	and	expectations	of	academic	integrity	can	vary	across	institutions,	fields,	and	audiences.	Even	an	author's	responsibility	in	situations	of	plagiarism	is	disputed.	In	the	case	of	Professor	Julius	Kirschner,	who	published	a	book	review	written	by	one	of	his	graduate	students	under	his	own	name,	blame	was	diverted	from	the	professor	as	he	said	he	was	operating	under	European	standards	of	attribution	and	was	unfamiliar	with	American	standards.	The	controversy	was	quieted,	but	the	question	remains:	If	we	define	plagiarism	in	terms	of	potential	harm,	who	is	damaged	by	plagiarism	(Posner,	2007,	p.32)?	And	who	has	the	most	at	stake?	 	
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Defining	Plagiarism	 Academic	integrity	is	a	complex	issue,	with	many	facets.	One	such	facet	is	plagiarism.	Teaching	plagiarism	to	students	with	little-to-no	research	experience	is	a	difficult	task,	compounded	by	the	opacity	and	ambiguity	of	the	definition.	Weber-Wulff	comments	that,	"There	is	no	method	for	proving	the	absence	of	plagiarism"	(2014,	p.113).	Even	within	the	definition	from	one	source,	there	is	variance	in	what	the	"problem"	of	plagiarism	is—moral?	Criminal?	Inadvertent?	(Blum,	2010,	p.12).	Because	the	boundaries	of	plagiarism	are	so	ill-defined,	education,	rather	than	punishment,	is	more	likely	to	help	students	navigate	the	academic	research	environment.	 The	terms	used	to	define	plagiarism	are	imprecise.	Not	all	copying	is	plagiarism,	and	not	all	plagiarism	is	copying.	There	is	misuse	of	text,	video,	audio,	speech,	and	images	that	can	be	considered	plagiarism,	or	can	be	considered	something	different.	The	terms	theft	and	piracy	are	part	of	the	connotation	of	plagiarism,	but	were	likely	tied	to	the	morality	assigned	to	the	act	in	the	1800s.	In	one	specific	case,	whether	the	author	chose	to	conceal	the	fact	that	she	copied	another	author's	work	was	the	factor	that	determined	whether	she	was	in	violation	of	copyright	infringement,	plagiarism,	both,	or	neither	(Posner,	2007,	p.12).	 	 	
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The	University	of	North	Carolina	at	Chapel	Hill	specifies	plagiarism	as	a	specific	form	of	academic	dishonesty.	It	is	defined	as:	 [a]	deliberate	or	reckless	representation	of	another's	words,	thoughts,	or	ideas	as	one's	own	without	attribution	in	connection	with	submission	of	academic	work,	whether	graded	or	otherwise	(UNC-CH,	2015).		What	sets	apart	UNC-CH's	Honor	Code	is	a	delineation	between	reckless	and	deliberate	acts	of	plagiarism.	Reckless	plagiarism	is	defined	as	a	situation	in	which:	 [t]he	student	committed	academic	dishonest	whereby	he	or	she	did	not	desire	to	violate	the	standards	of	academic	honesty	but	foresaw	or	should	have	foreseen	the	risk	of	doing	so	and	did	not	take	requisite	precautions	to	prevent	it	 AND/OR	 The	student	committed	academic	dishonesty	that	did	not	have	the	potential	to		 (a)	give	a	substantial	undue	advantage	over	other	students	or		 (b)	allow	him	or	her	to	subvert	a	substantial	amount	of	academic	work.	 (UNC-CH,	2015)	 This	is	different	from	deliberate	plagiarism,	in	which:	 [t]he	student	consciously	acted	in	a	way	that	he	or	she	knew	or	should	have	known	constituted	a	violation	of	the	Honor	Code.	 AND	 The	student	committed	academic	dishonesty	that	had	the	potential	to	 (a)	give	a	substantial	undue	advantage	over	other	students	or	 (b)	allow	him	or	her	to	subvert	a	substantial	amount	of	academic	work.	 (UNC-CH,	2015)	 Most	definitions	of	and	punishments	for	plagiarism	consider	intent,	which	is	problematic,	as	intent	is	impossible	to	determine	from	the	text	itself	(Weber-Wulff,	2014,	p.74).			
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The	Link	Between	Libraries	and	Plagiarism	 A	guiding	principal	in	librarianship	is	helping	one's	patron	community	become	independent	and	literate	information	users.	Because	part	of	becoming	information	literate	is	using	information	appropriately	and	accurately,	plagiarism	education	and	citation	is	an	important	concern	in	libraries.	In	a	2012	study,	Germek	observes	that	plagiarism	education	in	higher	education	often	falls	under	the	purview	of	academic	libraries.	 Germek	also	observed	that	while	libraries	often	engage	in	plagiarism	instruction,	they	do	not	often	make	or	retain	assessments	of	their	treatments.	Without	assessment,	and	without	retention	of	assessments	over	time,	libraries	are	not	able	to	make	accurate	evaluations	of	their	programs	(2012).	Strittmatter	and	Bratton	administered	pre-	and	posttest	surveys	to	participants	in	a	plagiarism	instruction	study	(2014).	The	treatment	group	received	plagiarism	instruction.	The	researchers	found	that	participants	receiving	instruction	had	higher	perceptions	of	contractual	ethics,	cultural	relativism,	and	moral	equity	ethics.	Though	they	claim	this	shows	the	effectiveness	of	plagiarism	instruction	on	understanding	of	plagiarism	and	the	ethics	surrounding	it,	questions	were	worded	in	such	a	way	that	answers	may	have	been	obvious.	Additionally,	the	study	lacked	longitudinal	and	follow	up	data	to	measure	the	impact	of	such	instruction	over	time.		
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Past	Approaches	to	Teaching	Plagiarism	 "Teaching	college	students	to	avoid	plagiarism,	either	by	ethical	prevention	and	education,	fear	and	anxiety	of	detection,	or	by	a	synthesis	of	the	two,	draws	both	apathy	and	argument	throughout	contemporary	higher	education"	(Germek,	2012).	Despite	technological	changes	in	the	way	we	use	and	understand	information,	plagiarism	and	citation	instruction	remain	largely	unchanged,	focusing	on	moral	shortcomings,	potential	punitive	actions	taken	by	universities,	or	intentionality	of	the	perpetrator.		 Instances	of	plagiarism	are	not	solely	a	result	of	students'	access	to	technology.	Though	the	ability	to	copy	and	paste	from	one	document	to	another	has	made	some	forms	of	plagiarism	easier,	the	issue	is	rooted	in	knowledge	and	skills.	Undergraduate	students	consistently	demonstrate	difficulties	with	note-taking,	summarizing,	and	drawing	key	points	from	texts	(Weber-Wulff,	2014,	p.115).	Rather	than	summarizing	or	paraphrasing,	some	students	"quote-mine,"	finding	good	quotes	to	use	without	interpreting	the	information.	They	use	specific	sentences	from	sources	without	transforming	the	information	or	interacting	with	the	text.	This	distinction	might	suggest	that	students	do	not	possess	the	ability	to	summarize	or	paraphrase	and	are	not	building	it	through	their	actions.	They	do	not	possess	the	skill	to	use	information	and	cite	it	appropriately,	thus,	they	cannot	use	it	(Howard,	2010).	Additionally,	there	are	limitations	when	writing	within	a	genre,	specifically,	adhering	to	that	genre	and	appealing	to	its	audience.	It	is	true	across	different	fields	of	study,	which	may	contribute	to	difficulties	students	have	in	assimilating	into	the	culture	of	academic	writing.	Because	they	are	new	to	the	field,	
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they	are	unable	and	unsure	how	to	utilize	the	nuances	of	their	field's	style	and	at	the	same	time	retain	originality	(Posner,	2007,	p.7).		One	can	imagine	a	similarly	inescapable	cycle	in	considering	the	United	States'	questionable	War	on	Drugs.	Though	the	stated	goal	of	the	War	on	Drugs	was	to	decrease	the	illegal	drug	trade,	punishments	and	sentencing	has	affected	drug	users	in	a	more	serious	way	than	dealers	and	manufacturers,	and	has	not	markedly	affected	the	illegal	drug	industry.	Impoverished	drug	users	are	punished	for	using	illegal	substances	through	fines	that	they	are	unable	to	pay	and	through	incarceration.	While	incarcerated,	prisoners	are	"punished"	rather	than	rehabilitated,	and	receive	little	if	any	treatment	for	drug	addiction.	Likewise,	prisoners	receive	little	if	any	continuing	education	or	job	training	due	to	the	decrease	in	welfare	programs	for	prisoners	and	the	privatization	of	federal	prisons.	After	release,	the	formerly	incarcerated	person	is	met	with	the	same	opportunities	presented	to	them	before	incarceration--namely,	poverty	and	lack	of	opportunity	with	an	added	stigma	of	being	a	former	convict.	Drug	users	may	use	drugs	to	escape	the	burdens	of	the	reality	of	their	poverty,	and	yet,	are	impoverished	because	of	the	consequences	of	their	drug	use.	The	reality	of	mass	incarceration	for	minor	drug	crimes	and	incarceration	as	punishment	rather	than	rehabilitation	can	not	be	improved	with	an	online	tutorial.	This	example,	however	illustrates	both	the	inescapable	cycle	of	the	punished,	and	the	flawed	logic	in	problem	solving.	Similarly,	we	can	imagine	one	could	have	the	ability	to	understand	the	morality	issues	of	plagiarism	without	having	the	skills	to	avoid	it.	
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Blum	also	argues	that	in	Wikipedia	culture	(and	those	that	have	grown	up	using	Wikipedia),	authorship	is	less	critical.	Research	is	collective,	anonymous,	and	never	finished	(2010,	p.71).	Anonymity	may	be	a	shifting	trend	in	research.	Because	anyone	is	free	to	update	Wikipedia,	its	updates	are	not	traceable	to	a	specific	individual.	With	services	like	the	Internet	Archive	Wayback	Machine	and	tools	built	into	Wikipedia	to	show	changes,	one	can	see	what	was	edited	by	a	single	user,	but	does	not	have	a	real	connection	with	that	person	in	the	real	world	(Blum,	2010,	p.71).	This	presents	another	complication	in	information	literacy	education	and	our	understanding	of	plagiarism—the	common	practices	of	research	are	changing	faster	than	the	standards	for	conducting	it.				 
Additional	Concerns	in	Plagiarism	 When	a	student	conducts	research	or	completes	an	assignment,	they	draw	upon	the	ideas	of	others	to	synthesize	their	own.	Giving	credit	where	credit	is	due	recognizes	the	efforts	of	researchers	conducting	work	before	another	researcher.	The	climate	for	creating	academic	research,	however,	is	changing.	This	focus	on	collaborative	learning,	collaborative	ethic,	and	group	work	exists	now	in	a	way	that	it	did	not	exist	when	plagiarism	rules	were	created	(Blum,	2010,	p.69).	While	the	focus	on	completing	collaborative	work	both	in	coursework	and	in	the	workplace	may	create	additional	pressures	to	perform,	it	may	also	create	unbalanced	expectations	of	who	completes	what,	and	how	it	is	represented	in	a	formal	report.	Academic	research	is	not	conducted	in	a	vacuum.	The	concept	of	academic	research	as	a	conversation	relies	upon	the	exchange	of	information	and	the	ability	to	easily	trace	this	information.	Plagiarism	violates	the	convention	of	research	as	an	
 14 
academic	conversation,	and	disrupts	the	interaction	between	researchers	conducting	research	(Stern,	2007,	p.2).	 Students’	role	in	avoiding	plagiarism	is	unique	to	the	student	experience.	If	academics	plagiarize,	the	conversation	of	academic	research	is	damaged,	and	redundancy	is	introduced	into	the	conversation.	For	graduate	students	and	faculty,	if	work	that	contains	plagiarism	is	published,	it	can	damage	the	reputation	of	the	author	as	an	individual.	Expectations	for	undergraduate	students	are	different.	Where	graduate	students	and	professionals	are	expected	to	acquire	the	skills	of	their	field	throughout	their	academic	work,	undergraduate	students	are	expected	to	master	the	conventions	of	many	fields	as	they	experience	them,	with	no	formal	training	in	those	conventions	(Blum,	2010,	p.40).	Undergraduate	students	attend	university	to	learn	and	to	gain	experience.	If	they	plagiarize	another	author’s	work,	they	are	forfeiting	their	learning	experience,	receiving	a	grade	they	did	not	earn,	and	in	the	case	of	theses	and	dissertations,	attaining	a	degree	for	which	they	have	not	completed	the	required	work	(Weber-Wulff,	2014,	p.22-24).	Because	expectations,	implications,	and	outcomes	of	issues	of	academic	integrity	vary	greatly	based	on	who	is	performing	the	act,	we	do	students	a	disservice	by	addressing	plagiarism	with	a	one-size-fits-all	approach. The	Instrument	of	Student	Judicial	Governance	addresses	another	form	of	academic	dishonesty	that	falls	under	the	umbrella	of	plagiarism.	Self	plagiarism	occurs	when	a	student,	“Submit[s]	an	assignment	that	is	the	same	as	or	substantially	similar	to	one’s	own	previously	submitted	work(s)	without	explicit	authorization	of	the	instructor”	(UNC-CH,	2015).	Self	plagiarism	is	especially	problematic	because	
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authors	have	the	opinion	that	because	they	wrote	the	material,	they	are	free	to	use	it	as	they	see	fit	(Weber-Wulff,	2014,	p.13).	The	issue	with	self	plagiarism	is	one	of	imposture	rather	than	theft.	Committing	self	plagiarism	implies	that	an	author	is	more	productive	than	he	or	she	actually	is	(Bird	&	Sivilotti,	2008).	In	the	case	of	undergraduate	students,	self	plagiarism	harms	the	individual	students’	learning	opportunities	more	than	their	contribution	to	the	academic	conversation.				 								In	cases	of	self	plagiarism,	critical	judgment	matters.	What	may	be	self-plagiarism	in	one	case,	may	not	be	considered	self-plagiarism	in	another	(Lederman,	2010).	The	American	Educational	Research	Association’s	Code	of	Ethics	stipulates	that:	 (a)	Education	researchers	do	not	submit	for	subsequent	publication	work	that	has	been	previously	published	unless	it	is	published	with	citation	to	the	first	publication	and				 undertaken	consistent	with	any	applicable	laws	and	agreements.					 (b)	When	education	researchers	publish	data	or	findings	that	they	have				 previously	published	elsewhere,	they	accompany	these	publications				 with	proper	acknowledgment				 (AERA,	2011).				 In	Scanlon	(2007),	two	articles	are	discussed,	published	by	the	same	author	in	different	journals	which	had	two	different	theses,	two	different	sets	of	findings,	but	used	data	from	the	same	experiment.	In	these	separate	articles,	the	author	was	found	to	have	repeated	verbatim	several	passages,	including	the	research	context	and	the	methods.	Some	issues	surrounding	self-plagiarism	include	padding	one’s	publication	numbers	with	“salami-slicing”,	or	reducing	one’s	findings	into	smaller	pieces	of	publishable	work,	redundancy,	and	copyright	infringement	(in	the	case	of	
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publishers	who	own	the	rights	to	authors’	work)	(Scanlon,	2007).	If	an	undergraduate	student	submitted	the	same	work,	it	would	be	unacceptable	because	the	student	was	compromising	their	potential	learning	experience.	Self	plagiarism	is	better	tolerated	in	academia	because	the	academic	conversation	is	deemed	to	be	hurt	less	than	a	students’	learning	experience.	A	students’	learning	opportunity	is	harmed	greater	than	the	advancement	of	academic	conversation,	and	because	of	that	it	seems	that	undergraduate	students	are	punished	more	harshly	for	instances	of	self	plagiarism.	In	a	different	case	study,	an	author	that	committed	self	plagiarism	was	published	in	two	journals	that	are	regulated	by	organizations	with	clauses	about	reusing	one’s	own	work	in	subsequent	publications.	He	was	lambasted	after	the	fact,	but	the	difference	between	policing	and	enforcing	self	plagiarism	is	typified	here;	despite	what	rules	exist,	there	is	no	intervention.	There	are	no	means	for	taking	action	before	the	act	is	committed	(Lederman,	2010).	“Academia	tends	to	profess	loudly…	its	credo	about	plagiarism	and	other	academic	moral	injunctions	against	violations	of	academic	norms…	However,	for	ourselves,	professionalism	seems	to	end	with	professing”	(Lederman,	2010).	Disparities	and	ambiguities	exist	at	every	level	of	academic	research,	from	students	to	professionals,	and	are	dependent	upon	field	of	research	and	the	nature	of	the	information	used	(Lederman,	2010).	Because	the	issue	is	especially	complex,	introducing	researchers	to	the	initial	concepts	of	using	and	citing	information	appropriately,	creating	a	process	of	continued	instruction	and	skill	acquisition,	and	establishing	an	environment	of	open	communication	and	constructive	criticism	is	more	effective	than	the	current	system	
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of	teaching	once	and	punishing	researchers	when	they	cite	incorrectly	(Anson,	2008,	p.140).					Another	issue	students	struggle	with	is	appropriate	citations	of	facts	that	may	be	considered	common	knowledge.	Many	citation	standards	make	an	exception	in	citation	requirements	for	common	knowledge.	Stern	(2007,	p.6)	recommends	that	readers	ask	themselves:				 
1. Is	this	information	that	you	know,	or	that	you	would	expect	others	to	know,	without	having	to	look	it	up?				 
2. Is	the	information	readily	available	in	many	sources	without	documentation?				 
3. Is	the	information	in	a	general	dictionary?				 
4. Is	it	a	common	saying	or	expression?				 
5. Is	this	widely	known	information	about	authorship	or	creation?				 These	“easy”	questions	come	with	caveats;	if	one	looks	up	the	wording	of	a	common	saying	or	expression	it	should	be	cited.	If	one	is	writing	that	Shakespeare	wrote	King	
Lear,	there	is	no	need	to	cite,	but	if	King	Lear	is	being	quoted	directly,	it	should	be	cited.	This	is	obviously	a	matter	of	interpretation,	which	is	a	skill	that	must	be	developed. 
Approaching	Plagiarism	Education	Differently	 In	signing	the	Honor	Code	to	accept	admission	to	the	University,	students	have	three	responsibilities	in	their	conduct	while	at	UNC:	
1. a	responsibility	to	themselves,	as	individuals,	 
2. a	responsibility	to	the	University,	as	an	institution,	and	a 
3. responsibility	to	the	academic	community. Students	have	a	responsibility	to	themselves,	as	individuals,	to	provide	themselves	with	the	best	possible	learning	experience	and	to	take	advantage	of	opportunities	to	show	their	best	work	(UNC-CH	Plagiarism	Tutorial,	2016).	"Plagiarizing	damages	a	
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person's	own	self-respect	and	negates	the	very	reasons	he	or	she	is	in	college	to	begin	with"	(Stern,	2007,	p.2).	Students	also	have	a	responsibility	to	participate	in	and	contribute	to	the	standard	of	academic	excellence	at	UNC-CH.	This	commitment	to	academic	excellence	ultimately	gives	a	degree	from	UNC	its	value	(UNC-CH	Plagiarism	Tutorial,	2016).	Finally,	students	are	responsible	for	acknowledging	and	employing	the	standard	of	academic	conversation,	for	engaging	and	not	distracting	from	the	earnest	seeking	of	knowledge	that	is	inherent	to	the	academic	community,	for	realizing	and	not	discrediting	otherwise	quality	and	meaningful	research	(UNC-CH	Plagiarism	Tutorial,	2016).			The	reasons	people	do	not	fulfil	these	responsibilities	vary,	and	the	rules	surrounding	it	are	subtle.	It	is	unlikely,	however,	that	the	cause	is	some	moral	shortcoming.	Some	students	don’t	understand,	where	some	just	want	to	finish	the	assignment	at	hand	(Blum,	2010,	p.	6).	The	nature	of	citation	is	open	to	debate.	“By	pretending	that	the	standards	are	firm	and	fixed--	despite	students’	experience	…	we	reject	an	educational	opportunity	and	force	students	to	conclude,	on	their	own,	that	the	rules	don’t	make	any	sense.”	As	a	consequence,	students	ignore	the	rules	(Blum,	2010,	p.15).	Ideally,	citation	standards	allow	academic	research	to	hold	authority,	traceability,	validity,	and	to	be	verifiably	accurate.	They	encourage	collegiality	and	politeness	between	researchers,	and	create	a	situation	in	which	the	researcher	is	familiar	with	and	able	to	demonstrate	their	familiarity	with	the	breadth	of	research,	that	is,	the	work	extant	in	the	field	about	a	specific	topic	(Weber-Wulff,	2014,	p.	126).	 
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According	to	Stern,	when	discussing	plagiarism,	there	are	two	points	to	be	addressed:	giving	credit	where	credit	is	due	and	“preserving	academic	integrity”	(2007,	p.2).	The	Plagiarism	Tutorial	borrows	this	idea	and	frames	the	convention	of	citation	in	three	concepts:	giving	credit,	contributing	to	the	academic	conversation,	and	transparency.	By	focusing	on	these	three	concepts,	students	can	build	a	better	understanding	of	the	importance	of	appropriate	attribution	of	information	for	themselves,	rather	than	focusing	on	interpreting	ambiguous	rule	sets	(UNC-CH	Plagiarism	Tutorial,	2016). Inappropriate	use	of	information	or	inappropriate	citation	does	not	indicate	that	a	student	possesses	some	sort	of	moral	shortcoming.	Plagiarism	occurs	for	many	reasons:	student	not	being	invested	in	an	assignment;	not	having	the	knowledge,	understanding,	or	familiarity	with	a	subject	to	confidently	synthesize	new	information	about	it;	not	having	time	to	complete	an	assignment;	not	wanting	to	misinterpret	what	the	source	said	(Howard,	2010).	There	may	be	a	language	barrier	between	the	native	language	of	the	student	and	the	instruction	language,	deficiency	in	information	literacy	skills,	differences	cross-culturally	in	academic	expectations,	or	an	expectation	to	excel	regardless	of	the	methods	to	do	so	((Hendricks	&	Quinn,	2000,	Jackson,	2006,	Duff	et	al.,	2006)	as	cited	in	Gunnarsson	
et	al.,	2014).	There	may	be	variances	in	“intrinsic	versus	extrinsic	motivation,	perceived	social	norms,	attitudes	toward	cheating,	and	knowledge	of	institutional	policy”	(Blum,	2010,	p.2).				 	
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 Rather	than	approaching	plagiarism	education	as	an	adversary,	librarians	can	reframe	the	conversation	as	someone	with	similar	interests	to	undergraduate	students.	Instead	of	the	immorality	of	cheating,	the	focus	can	shift	to	the	ease	of	use	of	citation	management	software,	and	its	ability	to	reduce	stress	for	students	during	the	writing	process.	It	is	more	effective	to	frame	citation	as	an	issue	of	productivity	than	an	issue	of	morality	(Huffman,	2014).	Importantly,	focusing	on	skill	development	rather	than	fear	of	punishment	is	a	way	to	keep	the	best	interests	of	both	the	university	and	the	student	in	mind	and	to	serve	the	academic	library's	patron	community.	Acknowledging	a	temporal	element	in	developing	information	literacy	is	more	effective	than	teaching	students	about	plagiarism	in	a	single	session	and	expecting	them	to	acquire	a	mastery	of	the	concept	(McBride,	2015;	Howard,	2010).	Regarding	plagiarism	as	a	skill	deficiency	to	be	addressed	emphasizes	practices	in	line	with	the	University's	standards	of	academic	integrity.	It	also	allows	librarians	to	remain	faithful	to	the	Association	of	College	&	Research	Libraries'	(ACRL)	Standards	of	Information	Literacy	(ACRL,	2014).	
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Redesign	Process			In	2015,	the	Office	of	Student	Conduct	approached	the	Undergraduate	Library	to	create	a	new	plagiarism	tutorial.	This	presented	an	opportunity	to	integrate	academic	integrity	as	a	skill	problem,	rather	than	focusing	on	moral	shortcomings.	Redesigning	UNC-CH's	Plagiarism	Tutorial	is	a	collaboration	between	the	Undergraduate	Experience	Librarian,	Jonathan	McMichael,	the	Instructional	Technology	Librarian,	Sarah	Arnold,	and	myself,	a	Reference	and	Instruction	Intern.	With	the	guidance	of	Jonathan	McMichael,	I	created	content	for	the	tutorial,	self-check	scenarios,	and	the	plagiarism	quiz.	I	also	completed	usability	testing1	on	the	tutorial	and	the	following	quiz.	Sarah	Arnold	was	responsible	for	the	technological	implementation	of	the	tutorial.	She	created	an	interactive	tutorial	using	LibGuides,	a	content	management	system	specifically	for	libraries,	to	which	the	University	Libraries	have	paid	access.	The	tutorial	is	available	for	students	through	the	library	website,	to	which	all	undergraduate	students	(and	community	patrons)	have	access.	Jonathan	McMichael	has	acted	as	project	manager	and	has	directed	the	team	on	achieving	the	larger-scale	goals.	As	Undergraduate	Experience	Librarian,	Jonathan	is	responsible	for	creating	lessons,	managing,	and	instructing	within	the	first-year	writing	program,	which	gives	him	unique	insight	into	the	academic	needs	of	undergraduate	students.			
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Thomas	Hardiman,	Associate	Director	of	the	Office	of	Student	Conduct,	provided	input	at	the	initial	stage	of	creating	the	tutorial.	In	meeting	with	Tom,	we	learned	that	unintentional	plagiarism,	rather	than	deliberate	plagiarism,	is	the	most	common	form	of	plagiarism	in	the	UNC-CH	community,	and	should	therefore	be	the	focus	of	the	tutorial.	Tom	also	expressed	that	self-plagiarism	should	have	special	attention	paid	to	it,	as	it	is	a	growing	issue	at	UNC-CH	and	across	other	institutions.	Through	this	meeting,	we	received	valuable	information	regarding	the	nature	of	plagiarism	at	UNC-CH	and	are	better	able	to	target	the	undergraduate	experience	at	the	University	because	of	it.			 								The	Instrument	of	Student	Judicial	Governance	frames	a	student’s	commitments	to	academic	integrity,	stating,	“Ideals	of	academic	honesty,	personal	integrity,	and	responsible	citizenship	are	essential	to	the	performance	of	all	academic	work	and	all	other	activities	of	students	while	members	of	the	University	community.”	(UNC-CH,	2015).	The	plagiarism	tutorial	introduces	three	questions	through	which	students	can	consider	plagiarism:			 								-Does	it	harm	me,	as	an	individual?			 								-Does	it	harm	the	University,	as	an	institution?			 								-Does	it	harm	the	academic	community?			 Students	can	use	these	questions	to	guide	self-regulatory	behavior,	to	inspire	visible	learning,	and	to	motivate	self-teaching.	The	plagiarism	tutorial	is	not	meant	to	serve	as	a	complete	education	in	plagiarism,	but	as	a	tool	to	introduce	the	student	responsibilities	and	expectations	of	UNC-CH	and	the	Office	of	Student	Conduct.	It	offers	a	model	to	better	equip	student	to	address	potential	academic	integrity	
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situations.	The	tutorial	still	offers	instructors	a	method	of	informed	consent	for	the	rules	of	plagiarism,	but	we	hoped	it	could	also	be	one	to	which	students	can	refer	to	throughout	their	academic	career	for	continued	plagiarism	education	and	instruction.			 								The	tutorial	introduces	specific	concepts	surrounding	appropriate	citations	and	uses	pedagogical	techniques,	including	scaffolding,	to	reinforce	those	ideas.	This	is	particularly	evident	in	the	answers	to	self-check	questions	and	the	concluding	quiz.	The	answers	are	framed	in	the	questions	regarding	responsibility,	and	offer	brief	explanations	about	how	the	concepts	can	be	considered	through	the	lens	of	the	questions.	These	questions	are	revisited	throughout	the	tutorial	as	a	frame	for	understanding.	By	using	scaffolding	and	strategic	repetition	throughout	the	tutorial,	applied	knowledge	is	immediately	reinforced.	With	the	final	quiz,	multiple	concepts	are	reinforced	at	once.			 
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Methods To	evaluate	the	usability	of	the	tutorial,	at	the	recommendation	of	Sarah	Arnold,	I	created	a	usability	survey	based	on	the	System	of	Usability	Scale	available	on	the	usability.gov	site.	The	survey	was	created	using	Qualtrics	software,	available	through	the	University.	Responses	follow	a	Likert-type	scale.	Ten	questions	appear	on	a	single	page,	and	a	single	demographic	question	appears	on	a	second	page.	Survey	question	are	included	with	their	results	in	the	Results	section.	 A	convenience	sample	was	taken	comprised	of	undergraduate	students	working	at	the	Undergraduate	Library,	graduate	students	enrolled	in	the	School	of	Information	and	Library	Science,	and	college	graduates	known	by	the	researcher.	An	email	was	distributed	asking	students	to	take	the	plagiarism	tutorial	and	to	take	the	quiz	following	the	tutorial.	After	completing	the	tutorial	and	the	quiz,	participants	were	asked	to	take	the	brief	survey.	 Though	conducting	a	longitudinal	study	could	offer	valuable	information	about	the	learning	impact	of	the	tutorial	and	possible	effects	of	the	tutorial	on	rates	of	plagiarism,	a	study	of	that	scale	is	outside	the	scope	of	this	project.	Due	to	the	timeframe	of	the	master's	project	for	the	School	of	Information	and	Library	Science	at	UNC-CH,	a	usability	test	was	determined	to	be	most	useful.		
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Results	 Eleven	participants	responded	to	the	survey.	Nine	respondents	reported	as	graduate	students,	and	two	reported	"other".	Because	a	small	number	of	participants	responded	and	there	were	so	few	respondents	reporting	as	non-graduate	students,	no	demographics	for	this	study	were	analyzed.	 55%	of	respondents	agreed	that	the	tutorial	was	easy	to	use,	where	27%	strongly	agreed	and	18%	somewhat	agreed.	There	were	no	disagreeing	responses.	55%	of	respondents	disagreed	that	the	tutorial	was	needlessly	complicated,	though	27%	somewhat	agreed	or	agreed.	Nine	out	of	the	eleven	respondents	found	the	various	functions	of	the	tutorial	helpful.	 Importantly,	55%	of	respondents	disagreed	that	the	tutorial	was	difficult	to	use,	while	one	respondent	somewhat	disagreed	and	two	strongly	disagree.	This	suggests	that	the	tutorial	is	simple	to	use.	Additionally,	nine	out	of	the	eleven	respondents	felt	that	the	tutorial	length	was	appropriate	to	the	amount	of	information	covered.	Figures	1-11	contain	the	survey's	full	questions	and	responses	of	participants. 
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1.		I	thought	the	tutorial	was	easy	to	use. # Answer  
 
Response % 1 Strongly	agree    3 27% 2 Agree   
 
6 55% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree   0 0% 6 Disagree  
 
0 0% 7 Strongly	disagree   0 0% 
 Total  11 100% 
Figure	1:	Survey,	Question	1 
 
2.		I	found	the	tutorial	unnecessarily	complex. # Answer  
 
Response % 1 Strongly	agree   0 0% 2 Agree   
 
1 9% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree    1 9% 6 Disagree   
 
6 55% 7 Strongly	disagree    1 9% 
 Total  11 100% 
Figure	2:	Survey,	Question	2 
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3.		I	think	that	I	would	refer	to	this	tutorial	in	the	future. # Answer  
 
Response % 1 Strongly	agree    1 9% 2 Agree   
 
3 27% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree    1 9% 5 Somewhat	disagree    1 9% 6 Disagree   
 
2 18% 7 Strongly	disagree    1 9% 
 Total  11 100% 
Figure	3:	Survey,	Question	3 
 
4.		I	found	the	various	functions	(informational	pages,	images,	videos,	self-
check	quizzes)	in	this	tutorial	were	well	integrated. # Answer  
 
Response % 1 Strongly	agree    4 36% 2 Agree   
 
3 27% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree    1 9% 6 Disagree   
 
1 9% 7 Strongly	disagree   0 0% 
 Total  11 100% 
Figure	4:	Survey,	Question	4 
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5.		I	feel	the	length	of	the	tutorial	is	not	appropriate	to	the	content	covered. # Answer  
 
Response % 1 Strongly	agree   0 0% 2 Agree   
 
1 9% 3 Somewhat	agree    1 9% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree    1 9% 6 Disagree   
 
6 55% 7 Strongly	disagree    2 18% 
 Total  11 100% 
Figure	5:	Survey,	Question	5 
 
6.		I	would	imagine	that	most	people	would	easily	be	able	to	use	this	tutorial. # Answer  
 
Response % 1 Strongly	agree    3 27% 2 Agree   
 
6 55% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree   0 0% 6 Disagree  
 
0 0% 7 Strongly	disagree   0 0% 
 Total  11 100% 
Figure	6:	Survey,	Question	6 
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7.		I	thought	there	was	too	much	inconsistency	in	this	tutorial. # Answer  
 
Response % 1 Strongly	agree   0 0% 2 Agree  
 
0 0% 3 Somewhat	agree    1 9% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree   0 0% 6 Disagree   
 
7 64% 7 Strongly	disagree    3 27% 
 Total  11 100% 
Figure	7:	Survey,	Question	7 
 
8.		I	found	the	tutorial	cumbersome	to	use. # Answer  
 
Response % 1 Strongly	agree   0 0% 2 Agree  
 
0 0% 3 Somewhat	agree    4 36% 4 Neither	agree	nor	disagree    2 18% 5 Somewhat	disagree   0 0% 6 Disagree   
 
2 18% 7 Strongly	disagree    3 27% 
 Total  11 100% 
Figure	8:	Survey,	Question	8 
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9.		I	felt	very	confident	in	using	this	tutorial. # Answer  
 
Response % 1 Strongly	agree    6 55% 2 Agree   
 
1 9% 3 Somewhat	agree    3 27% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree    1 9% 6 Disagree  
 
0 0% 7 Strongly	disagree   0 0% 
 Total  11 100% 
Figure	9:	Survey,	Question	9 
 
10.		I	feel	the	length	of	the	tutorial	is	appropriate	to	the	content	covered. # Answer  
 
Response % 1 Strongly	agree    4 36% 2 Agree   
 
3 27% 3 Somewhat	agree    2 18% 4 Neither	agree	nor	disagree   0 0% 5 Somewhat	disagree    2 18% 6 Disagree  
 
0 0% 7 Strongly	disagree   0 0% 
 Total  11 100% 
Figure	10:	Survey,	Question	10 
 
11.		I	am	a(n): # Answer  
 
Response % 1 Undergraduate	Student   0 0% 2 Master's	Student    9 82% 3 Other   
 
2 18% 
 Total  11 100% 
Figure	11:	Survey,	Demographic	Question	11 
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Discussion	 Results	of	the	usability	survey	and	internal	feedback	suggest	that	the	tutorial	is	an	improvement	upon	past	tutorials,	and	that	the	tutorial	accurately	frames	students'	responsibilities	in	plagiarism.	Within	the	month	that	the	tutorial	was	made	available	on	the	Library	website,	it	received	heavy	use,	becoming	the	second	most-viewed	page	after	the	library	homepage.	Some	negative	feedback	regarding	the	length	of	the	tutorial	has	been	received.	This	was	an	initial	concern	during	the	design	phases	of	the	tutorial,	but	it	was	ultimately	decided	that	a	thorough	explanation	of	key	concepts	outweighed	the	disadvantages	of	a	lengthy	tutorial.	Importantly,	the	tutorial	is	a	living	document	intended	to	change	as	student	needs	change	and	are	observed	by	instructors,	the	Office	of	Student	Conduct,	and	librarians.	Elements	can	be	added	or	subtracted	as	need	dictates.	 There	are	obvious	limitations	in	this	study.	Because	the	tutorial	was	created	as	a	master's	project,	a	longitudinal	study	of	effects	on	rates	of	plagiarism	could	not	be	completed.	Future	researchers	will	be	interested	in	making	and	retaining	assessments	of	the	effectiveness	of	the	tutorial,	so	that	its	effect	can	be	determined	long-term.
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Conclusion	 Plagiarism	occurs	under	many	different	circumstances	and	can	be	attributed	to	many	different	causes.	Though	deliberate	plagiarism	is	often	punished	differently	than	unintentional,	or	reckless,	plagiarism,	intentionality	is	not	a	criterion	for	committing	plagiarism.	By	changing	the	conversation	surrounding	plagiarism	we	can	emphasize	building	the	skill	of	recognizing	and	avoiding	unintentional	plagiarism,	and	the	importance	of	attributing	sources	accurately.	Focusing	on	skill	development,	rather	than	some	sort	of	moral	deficiency,	uses	current	pedagogical	theory	and	can	help	students	develop	a	better	understanding	of	plagiarism.	Future	researchers	may	be	interested	in	comparing	rates	of	plagiarism	reported	by	instructors.	If	plagiarism	occurs	because	students	are	deficient	in	a	skill,	one	could	expect	a	decrease	in	rates	of	plagiarism	as	the	skill	is	acquired.	Instances	of	specific	behaviors	indicative	of	plagiarism,	such	as	patch-writing	("rearranging	phrases	and	changing	tenses,	but	relying	too	heavily	on	the	vocabulary	and	syntax	of	the	source	text"	(McBride,	2012))	or	self-plagiarism,	may	also	be	of	interest.	Similarly,	researchers	may	be	interested	in	exploring	a	relationship	between	academic	level	(first	year,	sophomore,	etc.)	and	reports	of	plagiarism.	One	could	propose	that	as	a	student	advances	through	their	academic	career,	they	become	more	familiar	with	tenets	of	academic	research,	including	using	information	responsibly.			
 33 
								Instruction	for	students	is	only	one	part	of	achieving	change	in	the	way	plagiarism	is	addressed	in	academia.	In	addition	to	helping	students	develop	the	skills	to	successfully	recognize	and	avoid	plagiarism,	it	is	necessary	to	work	with	instructors	and	administrators	to	create	an	environment	where	these	tenets	can	be	effectively	implemented	and	measured.	A	complementary	tutorial	for	instructors	could	serve	as	a	tool	to	foster	productive	conversation	about	plagiarism,	academic	honesty,	and	the	changing	information	landscape.	Continued	collaboration	between	librarians	and	instructors	(Gunnarson,	2014)	is	key	to	succeeding	in	information	literacy	and	citation	education.	Future	research	could	include	exploring	any	changes	in	support	for	plagiarism	(changes	in	policies,	punishments,	or	other	ways	of	addressing	plagiarism)	on	an	institutional	level.		
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